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Toward the More Effective Continuing
Education of Law Librarians
PANELISTS: SARAH K. WIANT, Law Librarian, Washington & Lee University, Lexington,
Virginia
BETH GWYNN, Associate Law Librarian, Salmon P. Chase College of Law
Library of Northern Kentucky University, Covington
ANITA MORSE, Director of Law Library, Cleveland State University, Cleveland,
Ohio
[The Monday evening session of the Educa-
tion Committee of the AmericanAssociation of
Law Libraries Seventy-second Annual Meet-
ing, a panel on "Toward the More Effective
Continuing Education of Law Librarians, "con-
vened at 8.00 p.m. in the California Room of
the Fairmont Hote San Francisco, California.]
Introduction
MS. WIANT: We are here to discuss a model
for law librarianship continuing education pro-
grams. Our presentation will be in three parts:
the background of law librarianship education,
a description of a regional plan for assessing
our education needs and an explanation of the
Education Committee proposals for continuing
law library education and the role of the
Education Committee.
Law Librarianship: The Continuing Need
for Professional Education
MS. MORSE: My presentation is on the
background of law librarianship education. I in-
tend to discuss our continuing need for profes-
sional education standards. I will compare the
growth of law librarian education with other
professional education programs. Finally, I will
discuss the relationship of competency based
entry level education and continuing educa-
tion.
A. Background of Law Librarianship
Law librarianship is striving to be a profes-
sion. One writer has defined professions as
fields that have the following common traits:
"Each (profession) renders essential ser-
vices to society. Each is governed by
ethical principles which emphasize the vir-
tues of self-subordination, honesty, probi-
ty, (and) devotion to the welfare of those
served. Each has requirements for admis-
sion to the profession which are regulated
by law.
Each has procedures for disciplining those
whose conduct violates ethical standards.
Each depends upon a body of specialized
knowledge acquired through formal educa-
tion.
Each has developed a language of its own,
in its more sophisticated forms under-
standable only to the initiated."'
It can be seen that law librarianship has
many of these attributes, however, it is defi-
cient in at least two respects. First, formal
educational requirements are not standardized
through accredited programs. Second, there is
no entry level competency.
In fact, no single field, except perhaps medi-
cine, can fully satisfy the requirements set
forth in this definition. The characteristics of a
profession are ideals toward which most fields,
R. RoY & J. MAcNEIL, HORIZONS FOR A PROFES-
SION 31-32 (1967); M. Liebermann, "Principles of
Educational Preparation," 153-169, in L. BONE, ed.
LIBRARY EDUCATION: AN INTERNATIONAL SURVEY
(1967) gives a similar definition," (1) a unique, definite
and essential social service; (2) an emphasis upon In-
tellectual techniques in performing its service; (3) a
long period of specialized training; (4) a broad range
of autonomy for both the individual practitioners and
for the occupational group as a whole; (5) broad per-
sonal responsibility by the practitioners for judg-
ments made and acts performed within the scope of
professional autonomy; (6) an emphasis upon the ser-
vice to be rendered in addition to (or rather than) the
economic gain to the practitioners, as the basis for
the organization and performance of the social ser-
vice performed: (7) a comprehensive self-governing
organization of practitioners; (8) a code of ethics
which is formulated, interpreted, and enforced by
the practitioners as a corporate group." However,
this definition is more normative than descriptive.
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including law and law librarianship, are still
striving and the reasons for striving toward
this goal can be understood by exploring the
historical development of the professions.
Law
Law is typical of the professions in begin-
ning as a service performed by individuals who
soon developed a specialized body of knowl-
edge which was imparted to others through
apprenticeship programs. This system soon
gave way to the proprietary school system, ex-
emplified by the Litchfield School, which at-
tempted to systematize the growing body of
law. The proprietary training programs were
intermediate steps to university programs in
legal studies which emphasized natural law
and moral philosophy as well as statute and
case law. The Langdellian model at Harvard
Law School finally bridged the gap between
practical office training and university based
training.'
It was however the American Bar Associa-
tion, through its Section on Legal Education,
that has exerted the greatest control over
legal education and admission to the bar. The
ABA was founded in 1878 and one of the first
standing committees was the Committee on
Legal Education (renamed a Section in 1893).
The ABA urged states to require attendance in
law schools, established by public authority if
necessary, for admission to examination to the
state bar. In 1899, the Section of Legal Educa-
tion urged that law schools should be brought
into association with the ABA and the follow-
ing year thirty-five schools established the
Association of American Law Schools (AALS).
The AALS required that its members admit
only candidates who had completed high school
and required a two-year course of study. In
1905, the requirement was changed to three
years of study. The AALS, however, did not
succeed in enforcing standardized education as
a requirement for admission to the bar in any
jurisdiction.
In the early 1900's, a series of reports by the
Carnegie Foundation on education for the pro-
fessions spurred action for reform. The Reed
Report, however, unlike the studies of other
professions, did not recommend abolishment of
I Gee & Jackson, Bridging the Gap: Legal
Education and Lawyer Competency, 1977 B.Y.U. L.
REV. 695, 721-29.
the apprenticeship system as an alternative
method to admission to the bar. It was the
Root Committee Report of the ABA that sup-
ported the AALS demand for uniform admis-
sion standards and an academic degree as an
essential qualification for admission to the bar.
In 1922 the ABA called a meeting of State Bar
Associations led by Elihu Root and Chief Jus-
tice Taft to gain support for state regulation.
The ABA published its first list of approved
schools in 1923. In 1927, the ABA and the
AALS began their programs of approval in-
spection and reinspections. By 1931 thirty-
three states required a three-year law pro-
gram.8
It was the powerful ABA that succeeded in
enforcing educational standards on the legal
profession and not the AALS; association
power rather than academic excellence was the
telling point. The AALS and the ABA now
cooperate in the inspection and approval of law
schools but it is attendance at an ABA ac-
credited school that is the requirement for ad-
mission to most state bars.'
Academic programs in legal education are
therefore tailored to the needs of the profes-
sion. This fact has created a trend toward
academic programs that satisfy entry-level
competency requirements. In turn, the need
for standardized professional programs has
contributed to a need for continuing education
for specialization in law. This trend is matched
by the development of other professions and
will be discussed later.5
In this quest for standardization of legal
education, the ABA and the AALS have im-
posed regulations on law school libraries. The
standards deal with quantitative levels of hold-
ings and only lightly touch upon the qualifica-
tions of the library personnel. The standards
speak to separate degrees in Law and Library
Science. Law librarianship has, in fact,
developed separately from legal education.' It
3Id 733-45.
' See, A REVIEW OF LEGAL EDUCATION IN THE U.S.
FALL 1977: LAW SCHOOL AND BAR ADMISSION RE-
QUIREMENTS. A.B.A. SECTION OF LEGAL EDUCATION
AND ADMISSION TO THE BAR.
a Gee & Jackson, supra note 2, at 910-13.
' Association of American Law Schools. "Standard
8.3(a) The Librarian should have both legal and
library education and he should have met the certifi-
cation requirements of the American Association of
Law Libraries;" American Bar Association. Stan-
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began as a subject in librarianship and re-
mains, even at the highest level of develop-
ment, under the control of graduate library
science education programs. It is necessary,
therefore, to study the evolution of librarian-
ship education in order to see where law
librarianship is today.
Librarianship
Librarianship shares a similar development
pattern with law. Librarians were trained as
apprentices and the first educational program
was Dewey's School of Library Economy,
established at Columbia University in 1887.
The early debate in the library field was
whether librarianship was a separate academic
discipline or whether it was practical experi-
ence after a good prior education.
The American Library Association, founded
in 1876, formed its first committee on educa-
tion in 1883. Later committees included the
Committee on Library Examinations and Cre-
dentials formed in 1900, the Committee on
Library Training, 1903, the Committee on
Standards of Library Training, 1905 and the
Section on Professional Training for Librarian-
ship, 1909. Another Carnegie Foundation
funded study, the Williamson Report, Training
for Library Service,7 formed the basis for
subsequent ALA action. In 1924, the ALA
formed the Board of Education for Librarian-
ship for the accreditation of library school pro-
grams.8
Accreditation is extended only to a "basic pro-
gram(s) of graduate education for librarianship
which is scheduled for completion after a mini-
mum of five years of study beyond the sec-
ondary school and which normally leads to a
master's degree." A similar comparison of
dards and Rules of Procedure, As Amended, 1977,
Approval of Law Schools.
"Standard 605(a) The Law Libraries should have
a degree in law or library science and shall have a
sound knowledge of library administration and of the
particular problem of a law library."
7 C. WILLIAMSON. TRAINING FOR LIBRARY SER-
VICE: A REPORT PREPARED FOR THE CARNEGIE CORP.
OF NEW YORK (1923).
1 R. Downs, "Education for Librarianship in the
United States and Canada," 1-20, in L. BONE, ed.
supra note 1, at 1, 4, 5, 9, 10, 13.
ALA and ABA Association power cannot be
made, however, with regard to gaining control
over entry into the profession. The few ac-
credited ALA library schools represent but a
small fraction of institutions offering library
training today. There is no relationship be-
tween those state certification programs that
exist for public and school librarians and ALA
accreditation. 10 One writer has suggested that
differences in public interest, monetary re-
sources, and singleness of purpose were some
of the reasons that libarianship did not achieve
the same degree of entry level control and
uniform professional standards as law over its
practitioners."
The response of one Library School Dean is
noteworthy in reference to the conclusion of
this commentator that librarians lack that
single-minded purposefulness essential to
creating a profession.
"To standardize education we have to
have defined goals. We don't know what a
librarian's role in society should be these
days; (therefore) there is no way to stan-
dardize education for a specialty." 12
It is true that librarians are not perceived by
the public to be an essential public commodity.
It is also true that monetary resources are not
as great but this fact is more of an effect than a
cause. The more apparent reason is that librar-
ians have not defined themselves as a unique
profession. I would suggest it is because we are
identified as an integral part of another subject
area or institution, e.g., law librarians, medical
librarians, school librarians, public librarians.
Development in professionalization of librar-
ians has been through special library organiza-
tions. The Medical Library Association is the
outstanding example of success. At least seven
graduate programs in medical library educa-




11 Parsons, Accreditation in Legal Education and
in Education for Librarianship, 1878-1961, 68 LAW
LIB. J. 137, 143 (1975).
" Roper, Special Programs in Medical Library
Education, 1957-1971, 61 BULL. MED. LIB. A. 387, 397
(1973).
11 Id at 388.
Vol. 72
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Seven of the programs are part of an ALA
accredited master's degree program which
requires that the program "should develop pro-
fessional librarians grounded in the funda-
mental principles and processes common to all
types of libraries and all phases of library ser-
vice .... and may include specialization in one
or more types of library work." Admission re-
quirements for the program are similar to the
traditional master's degree in library science,
however, two of the programs require an
undergraduate science degree or a minimum
amount of science credit hours. Recruitment
for these programs appears to be active, in-
cluding trips to undergraduate science depart-
ments.
The program content varies; however, all of
the progrlams demand a core curriculum in
librarianship and four of the programs include
a practicum. In addition to the core courses,
students take electives in biomedical/scientific
librarianship and interdepartmental courses in
business, public administration and biological
or health sciences.
Although all of the programs include inter-
departmental, health science courses, the
greatest areas of concern voiced by medical
librarianship program directors is the remain-
ing lack of coordination of programs with the
subject discipline. Other problems include in-
tegration of specialization with the total
library curriculum, recruiting qualified faculty
and scheduling of the practicum. Library
schools are, however, firmly opposed to further
subject discipline standardization of the pro-
grams.1'
In 1974, MLA promulgated a "Code for the
Certification of Health Science Librarians and
Library Technicians," (Rev. Code, 1974) effec-
tive for professional levels on January 1,
1978.15 Certification is achieved by graduation
u Roper, supra note 12, at 392-97.
25 MLA Certification Examination for Health
Sciences Librarians. Medical Library Association,
Division of Education, Chicago, Ill.
from an ALA accredited library school pro-
gram and a passing grade on an entry level
competency examination and two years of
postlibrary degree experience in a health
science library in a professional post. Provi-
sional certification for five years can be ob-
tained through satisfying the education and ex-
amination requirement. Recertification
through continuing education or examination
is required."8
At present the certification program is
voluntary. It might be suggested that the
following future scenario will take place. The
MLA will pressure state legislatures to re-
quire licensing of health science librarians
under the auspices of the MLA. The MLA will
then be the major accrediting body for aca-
demic and admission purposes. Library science
programs will respond favorably to state
regulation because it will ensure a captive
market of students. MLA has realized, as did
the ABA, that professionalization involves con-
trol over the market and professional control is
traditionally exerted through public regula-
tion. It followed the lead of law in using
organization power to regulate its member-
ship. It recognized that academic organizations
do not lead but follow. MLA escaped the ALA
with its disparate purposes and undefined
goals to create a professional organization
based on subject specialization. This pattern of
development is not unusual.
It is most probable that law librarianship,
like medical librarianship, must follow this
same path of achieving professional status
identification with its subject specialty and
organizational control over entry level compe-
tence of its practitioners. In this aspect, both
law and medical librarianship are similar to
accountancy, which remains grounded in busi-
ness education.
B. A comparison of education programs in
other professions.
Business, accountancy, medicine and law
have all attempted, with relative degrees of
success, to develop professional programs and
to regulate the members of their profession
through admission rules and disciplinary
codes. Each field has gone through a similar
transition. The individuals in performing ser-
vices for others develop a body of knowledge
that then can be taught to apprentices. After a
18 Id. at 16.
589
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period of apprenticeship programs, teaching is
then transferred to the traditional atmosphere
of the classroom. At first, the purpose is to
standardize practical training; however, in
each field, the expansion of the body of knowl-
edge within the field requires a change to
research and theoretical instruction which
could be measured by traditional academic
norms.
1
Law librarianship, with its roots in two
fields, can be compared to accountancy, rooted
in the field of business education. Business
schools were first located in social science
departments. The programs were not indepen-
dent and the subject matter was undefined,
lacking coherent mathematic and social science
principles. The earliest program at the Whar-
ton School at the University of Pennsylvania
attempted to combine social science with a
practical business education. On the other
hand, some schools such as the School of Com-
merce, Accounts, and Finance at New York
University were founded to assist Accountants
to pass the certified public accountant exami-
nation. In other words, professional education
' began in an attempt to provide coherency to a
growing body of knowledge. The paths that
education took might then be determined by
outside factors such as licensing or by an insti-
tutional demand for academic content.
18
Business
Business education developed in two direc-
tions: the academic programs which eventually
grew into graduate programs stressing theo-
retical instruction and the practical education
programs of business colleges. A major force in
the development was the American Associa-
tion of Collegiate Schools of Business which, as
accrediting agency for business programs,
helped to shape the standards for professional
education in business. It is doubtful whether
business has reached the status of a profession
as defined above, however, the trend toward
graduate business education and a coherent
specialized body of knowledge stressing
theoretical content have increased the accep-
tance of the field as a true profession."
Within the field of business, the specialty of
accountancy stands out as a highly professional
17 Gee & Jackson, supra note 2, at 794-95.
Id. at 798-99.
1 Id- at 801-03.
field. The CPA is licensed by the state and
ethical standards for accountants are espoused
by the American Institute of Certified Public
Accountants. Professional accountancy pro-
grams, like law training, provide a competency
level curriculum common to all practitioners.
But like law librarianship, accountancy is
rooted in another discipline, business educa-
tion, and has been unable to achieve autonomy.
The AICPA is now attempting, against the
resistance of graduate management programs,
to establish autonomy in curriculum and facul-
ty. Accountants view the field as similar to law
in needing to develop separate, autonomous
programs. However, opponents view the move
as fragmenting a holistic educational program
of professional education. Recent trends indi-
cate that accountancy will remain in profes-
sional business education because of the cost of
providing separate faculties and programs.
Legal education gained autonomy at an earlier
time. Now the economies of education requires
consolidation rather than autonomy. For ac-
countancy the trend appears to be, like medical
librarianship, an accommodation of combined
academic programs and professional control
through state licensing and continuing educa-
tion.21
Medicine
Law and medicine have both experienced
the same interplay of practical need for entry
level competency and real need for theoretical
knowledge that will last a lifetime. Medicine is
undoubtedly accepted as a profession, how-
ever, this status was not easily attained. Once
again we see the familiar pattern of practical
apprenticeship systems followed by consolida-
tion into an academic program and the con-
comitant dilemma of practical versus theoret-
ical training.
Medical education in its present state was
shaped by the creation in 1904 of the Council
on Medical Education of the American Medical
Association. By the 1930's state licensing laws
defined the academic requirements for admis-
sion to medical school and the subject matter
to be taught there. In contrast to law, medical
education combined core curriculum with prac-
tical clinical education. However, even this at-
tempted resolution of the practical theoretical
conflict has created continuing problems be-
Id at 805, 807, 810-14, 815, 821-22, 825.
590o Vol. 72
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tween the demands of classroom training ver-
sus practicum. Medical education unlike any
other field under discussion has the resources
to provide both autonomous curricular pro-
grams and clinical programs because of heavy
infusion of government monies not available to
other fields."
All of these fields have shown a similar trend
in development. Each is to some extent still
struggling with problems of theory or practice,
internal discipline and professional status.
Medicine, business and law have all used their
professional organizations to obtain control
over practitioners in the profession, usually
through state regulation. In all instances,
public pressure in the form of licensing re-
quirements and standards of public account-
ability has mandated systems of entry level
competency requirements, carried out through
standardized education programs and exami-
nation.22
C. Continuing Education
A possible result of standardized compe-
tency at the entry level is an increasing de-
mand in these professions for continuing
education. This result occurs because pro-
grams, either by design or demand, are tai-
lored to prepare students to successfully pass
licensing examinations rather than to provide
a theoretical understanding of the discipline.
Continuing education includes taking ad-
vanced academic programs beyond the ter-
minal degree as well as a newly emerging con-
cept of refresher courses, seminars and insti-
tutes. At first the movement was voluntary
but at least in law and medicine, continuing
education programs are now becoming manda-
tory requirements for practice.' But there is
more justification for continuing education
than the standardized learning requirements
imposed by entry level competency examina-
tions. Just the great mass of raw materials in
each professional field creates a demand for
continuing education."
One must not overlook, moreover, the
pressures placed on professionals by new stan-
Id. at 826-30, 833, 837.
22 Id.
Id. at 839-40.
24 J. Harrison, "Advanced Study: A Midatlantic
Point of View," 329-36, in L. BONE, ed., supra note 1,
at 334-35 on advanced certificate programs in subject
specialities.
dards of public accountability. Professionaliza-
tion, through defined standards of competency,
has led to the creation of an identifiable,
measurable person. And, in turn, standardiza-
tion-assisted by public pressure-created a
new need for specialization through continuing
education. Law, medicine and business may be
unique in the amount of state regulation affect-
ing them and in the power of their professional
associations. However, we have also seen that,
to some extent, medical librarianship is begin-
ning to exercise the same control over its prac-
titioners in terms of entry level competency
and continuing education.
The question becomes, do law librarians
want or need this same degree of profes-
sionalization and market control? To answer
that we must determine whether our intent is
to create ethical standards of conduct and pro-
vide for internal discipline of unethical mem-
bers, to enhance our monetary rewards
through a scarcity of labor or to increase our
effectiveness in service to the public. With
respect to disciplinary standards, the experi-
ence of other fields indicate that professional
standards of behavior will be imposed by state
regulation.2 Moreover, it may be unrealistic to
assume that professionalization necessarily
means increased monetary rewards. We will
need much more information about the effect
of entry level competency requirements on
medical librarianship before making a decision
on that issue.26
If, however, our goal is increasing our effec-
tiveness in serving our public, then we should
consider whether professionalization, if it
means standardization, will serve our purpose.
At least we should be very careful not to
develop a trade union attitude that militates
against experiment.' To harken back to law
school accreditation standards, do we want
standards that quantify and set minimums or
2 M. Leiberman, supra note 1, suggests that in
teaching certification is a substitute for an inade-
quate reward system.
Roper notes in Special Programs in Medical
Library Education, 1957-1971: Career Character-
istics of Two Groups of Medical Librarians, 62 BULL.
MED. LIB. A. 405, 411-12 (1974) that early returns in-
dicate programs students have higher employability
at better salaries and more job opportunities in
specialized placements.
I L. Carnovsky, "Evaluation and Accreditation of
Library Schools," 131-51, in L. BONE, ed. supra note
1, at 133.
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that stress quality of resources and allow for
new developments in uses of resources, people
and technology."
The AALL is considering change and
development and we should neither unthink-
ingly resist it or wholeheartedly accept it with-
out consideration of the effect of change. We,
on the Education Committee, ask the member-
ship to consider our proposals and determine
how the proposals might best be implemented,
if indeed the membership believes change and
development are essential.
I am committed to change and development
that assist us to effectively serve our public.
At the same time, I am opposed to change that
will only standardize, minimize and quantify. I
hope to see the AALL become an effective in-
strument for well-reasoned change and
development in the practice and teaching of
law librarianship.
Education Committee Proposals for
Continuing Law Library Education
A. AALL Education Activities
Ms. WIANT: The concept of continuing
learning is not a new one in the field of educa-
tion, nor is it new to the profession of librarian-
ship or law librarianship. It has been
stimulated by advances both technological as
well as sociological.
The diffusion of legal study forces the recog-
nition of several distinct trends in legal educa-
tion.' One is specialization, evidenced by
departmentalization in law firms or by the fact
that whole law faculties have difficulties in
discussing technical aspects of the law in the
general curriculum. A second tendency, the in-
terdisciplinary and interdepartmental nature
of the quest for legal knowledge, creates new
learning demands for faculty and students and
' Gee & Jackson, supra note 2, state that ac-
creditation rules and bar admission requirements
have prevented legal education from experimenting
with new models of education such as two-year pro-
grams with a third year practicum. Accreditation
rules have also prevented experimentation in library
technology, see Kelso & Kelso, The Future of Legal
Education for Practical Skills: Can the Innovations
Survive, 1977 B.Y.U. L. REV. 1007, 1112.
' Continuing Education for Law Librarians-a
Panel, 65 LAw LiB. J. 382 (1972).
2 Gasaway & Margeton, Continuing Education
for Law Librarianship, 70 LAw LIB. J. 39, 46 (1977).
concomitantly will change the curricula of law
schools and library schools.
Conflicting interests and the demand
brought about by the proliferation of legal sub-
ject areas have deeply influenced education for
law librarianship. The complexity of legal
literature and the explosion in the information
industry created the demand for a professional
to administer law libraries.
As far back as 1937, the American Associa-
tion of Law Libraries (AALL) promoted pro-
fessional achievement by providing a variety
of programs.2 Since that time AALL attemp-
ted to meet the demands of its membership for
new materials and continuing education. In the
early fifties, a series of biennial institutes
covering such topics as legal bibliography, ac-
quisitions, cataloging and library administra-
tion began.' These programs formed the basis
for the series of Rotating Institutes, com-
menced in 1964 and offered through 1975.'
In 1975, the Education Committee surveyed
the membership to determine "the character-
istics of AALL members and their continuing
education needs."' The results of this survey
have served as a basis for program planning;
subject matter as well as length and format of
programs offered since 1975 have been based
on this survey. The continuing education pro-
gram now includes a number of one-day
workshops and three-day institutes on topics
selected from the survey.
B. Proposals for AALL Continuing
Education
In the past five years, the number of con-
tinuing education and special interest units of
AALL has greatly increased.' The attempt to
satisfy subject needs of the Association's
membership within the time constraints of the
annual convention became increasingly more
difficult to resolve. More importantly, as
Special Interest Sections and Chapters assum-
' Morse, New Directions in Education for Law
Librarianship, 70 LAW LIB. J. 329, 331-33 (1972).
4 Id
Gasaway & Margeton, supra note 2, at 39.
6 See, Report of the Education Committee. 71
LAW. LIB. J. (1978); Report of the Education Commit-
tee, 70 LAW LIB. J. 404 (1977); Report of the Educa-
tion Committee, 69 LAW LIB. J. 414 (1976); Report of
the Education Committee, 68 LAW LIB. J. 354 (1975);
Report of the Education Committee, 67 LAW LIB. J.
435 (1974).
Vol. 72
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ed educational functions, the role of the Educa-
tion Committee came into question. President
Coco, in 1978, issued the following directive to
the Education Committee to report to the
Association's Executive Board:
1. Whether the Education Committee
should continue to run the workshops.
The alternative would be turning them
over to Special Interest Sections.
2. Whether the Education Committee
should maintain:
a. A central clearinghouse for program
review of regional chapters.
b. Suggested program formats for re-
gional chapters.
In an attempt to determine the extent of
these responsibilities and to draft recommen-
dations for the Executive Board, the Commit-
tee took a careful look at the organizational
structure of other continuing library education
programs.
The American Library Association has not
resolved the question of development of its
continuing education programs. Several divi-
sions within ALA have their own continuing
education committees and sometimes within a
single division there are several committees,
some of which have undertaken education func-
tions. Because of the varied subject interest of
the ALA membership, it would be difficult for
the Association to offer an intensive educa-
tional program. AALL, on the other hand, can
and should offer a more ambitious program.
The interests of AALL can perhaps be more
closely identified with those of the Medical
Library Association; however, there are two
fundamental differences. Unlike the profession
of law librarianship, medical librarianship has
never adopted the concept of attaining the host
discipline's terminal degree. Many law librar-
ians, on the other hand, have undertaken full
academic programs in both law and library
science to improve their employment profiles.'
Another difference between the two profes-
sional organizations is that the MLA member-
" Cohen, Educationfor Law Librarianship, 11 LIB.
TRENDS 306 (1963). The trend in law library education
has been away from training for the highest positions
into the profession to focusing on training for the
largest group of law librarians, those in medium
sized or smaller libraries. There are still arguments
as to the proper balance between law and library
science. Id. at 308-09.
ship does not have the diversity of types of
librarianship nor so many members at dif-
ferent entry levels.8 The AALL membership,
serves a widely diversified group of users such
as firms, county libraries, corporations and law
schools to name just a few.' The dissimilarities
in the educational foundation of the two profes-
sions and in the membership constituency will
have an effect on the type of continuing educa-
tion system that each develops.
After much consideration on how best to in-
volve all interested AALL members in a
discussion of continuing law library education,
the Committee decided to hold an open forum
at the American Association of Law Schools
Convention in Chicago in January 1979. Invi-
tations were extended to all Chapter heads,
Special Interest Section heads, Committee
chairpersons, Executive Board members and
Education Committee members. Approximate-
ly thirty people convened to address the ques-
tion of the purpose of the law librarian's con-
tinuing programs. Is it to promote our image?
Is it to continue education? Is is to bring us up-
to-date in our field? Is it for certification or
recertification? Or is it for self satisfaction?
The participants were further questioned on
how to achieve any education goals we set for
ourselves. Should the SIS groups assume the
Committee's responsibilities for workshops,
for institutes or for both? Should CLE be
handled at the national, regional, state or local
level? From our discussion came a number of
recommendations for viable methods for
achieving the goals of continuing education for
law libraries. A report of this meeting, in-
cluding the recommendations for the future
role of the Committee, with respect to plan-
ning, organization and coordinating of AALL
continuing law library education activities,
was sent to the AALL Executive Board this
spring. Not all of the recommendations speci-
fically deal with the Education Committee,
some deal with the overall structure of AALL.
Because of the importance of continuing educa-
tion, the Committee felt it was appropriate to
include these recommendations. The recom-
mendations are divided into two groups. The
first eleven recommendations deal with pro-
posed Education Committee responsibilities.
' Roper, Special Programs in Medical Library
Education, 1957-1971: Part III, "The Trainee, 62
BULL. MED. LIB. A. 397 (1974).
9 Gasaway & Margeton, supra note 2, at 50-51.
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Recommendations
1. There is a need for coordination of any
CLE program decided upon by the AALL.
2. The Education Committee of AALL should
serve to oversee CLE efforts of the AALL.
3. The Education Committee's structure
should be reorganized; the new member-
ship should include an education officer
selected by each AALL chapter, Commit-
tee and SIS group and two or three AALL
members-at-large appointed by the Presi-
dent.
4. The Convention Program Chairperson ap-
pointed by the Vice President-President
Elect should sit on the Education Commit-
tee. We recommend this person be ap-
pointed soon enough to sit on the Commit-
tee for one year before assuming the
responsibilities of Convention Program
Chairperson.
5. The Education Committee will coordinate
the program content of the national con-
vention.
6. All convention workshops and institutes
presented for full membership will be ap-
proved by the Education Committee and
submitted to the Executive Board for final
approval.
7. Workshops or institutes at the national
convention will be sponsored by SIS
groups and other AALL Committees with
the technical assistance of the Education
Committee.
8. The Education Committee will review and
approve national workshops and institutes
that could then be offered for replication at
the chapter level.
9. The Education Committee will develop
CLE packages based on national institutes
and workshops for replication at the chap-
ter level.
10. The Education Committee will develop
other CLE packages with the assistance of
other AALL members for replication at
the chapter level.
11. The Education Committee should be estab-
lished as the clearinghouse for approval,
advice and assistance of all AALL CLE ac-
tivity.
The Executive Board
The Education Committee is of the opinion
that the following suggestions to the Execu-
tive Board will be of assistance to the AALL
and the Education Committee in the reorgani-
zation of continuing law librarian education
programs.
12. The Board should set a time limit on na-
tional conventions. It is suggested that the
workshops should take two days and the
convention program three days. A conven-
tion should be no longer than five days,
possibly Saturday through Wednesday.
13. The Board should hire an Executive Direc-
tor for AALL who will, as part of his or her
duties, begin a study of law librarian con-
tinuing education, including certification
and recertification.
14. The newly appointed Executive Director
should have, as a main assignment, increas-
ing the recognition of AALL as a profes-
sional organization. This task will include
creating strong relationships with library
science schools, the American Bar Associa-
tion, the courts, law schools, the AALS and
other law related associations.
Comments
There is a consensus among Executive
Board members and Committee members that
coordination is necessary by the Board, the
Education Committee or a combination thereof
and until such time that AALL has an Execu-
tive Director, the Education Committee should
continue to have primary responsibility for the
overall continuing education efforts of the
Association.
There is a need for the reorganization of the
Committee. Recommendations three through
five suggest the combination of some responsi-
bilities to avoid duplication of meetings and to
provide for coordination for time and space
allocation. A Committee comprised of repre-
sentatives from each Chapter and SIS group
who know the needs of their own constituen-
cies will be able to provide better selection for
workshops and institutes. This Committee will
coordinate its activities with those of the con-
vention program chairperson. Some of the
problems of coordinating might be alleviated
by the appointment of an Executive Director."0
" See Roper, MLA Continuing Education Activi-
ties, 1964-1974: A Decade of Growth and Develop-
ment, 63 BULL. MED. LIB. A. 180 (1975). A full time
Director of Education was employed by MLA in 1972
Vol. 72
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In recommendations six, eight and eleven,
the Committee is suggesting that it be given
wide approval powers subject to final approval
by the Executive Board. Any Chapter could
participate in a replication of packages based
on national institutes and workshops or any
other CLE package. Certain questions arise as
to who presents these programs? How are they
to be packaged-syllabi, resource books, video
cassettes? Who funds the production? Will
these materials be for sale or lease? How are
they to be made available to the Chapter or
other interested groups?
There are various CLE models the Commit-
tee can look to in determining the packaging of
these programs. State bar associations and
other groups package programs only for distri-
bution. Packages such as this are not formally
presented at meetings. This type of packaging
operates with little control from the parent
organization. Or, we could follow the MLA
model where total control over education pro-
grams comes from the National Headquarters.
The Office of Education, under such a program,
is responsible for deciding what course syllabi
will be done. The director will solicit people
who will write the designated course syllabi
for a set fee and the director will also maintain
a list of instructors competent to teach the
course offerings.
The issue that has raised the most responses
to the recommendations, particularly number
13, is whether the AALL is moving toward
mandatory certification or recertification
similar to that of the MLA program or several
bar programs. The Education Committee is
not suggesting that certification be utilized to
overcome a deficiency in control over educa-
tional programs. An education policy should be
drafted and instituted first and once we have
decided that question, we should address the
question of certification or recertification. The
Education Committee is recommending only
that an Executive Director be appointed and
that part of his or her responsibilities include a
study of certification. When that study is
undertaken, the membership should address a
to assume many of the responsibilities of the Com-
mittee relieving the Committee of many routine ad-
ministrative responsibilities such as registration,
printing and storage of syllabi. As the office of Direc-
tor of Education assumed more procedural activities,
the Committee was able to spend more time on plan-
ning programs.
number of questions. Does the AALL member-
ship feel that certification enhances the status
and recognition of the profession? Does this
recognition come from peers only or does it
have an appreciable effect on employers? More
specifically, does certification enhance salary
benefits or other conditions of employment? In
any event, certification should be the end and
not the beginning of a long term commitment
to law librarian education programs.
The Education Committee in its recommen-
dations is looking toward more involvement at
the chapter and local level. Many of our
members cannot afford to attend national con-
ventions and we are unable to accommodate all
of those who do want to come to our convention
workshops. This year, we repeated the Work-
shop on Legal Memoranda in three locations
and the response was excellent. In 1980 we will
offer the Workshop on AACR II for adminis-
trators in at least two locations.
Our final panelist, Beth Gwynn, is both a na-
tional Education Committee member and
Chairperson of the Ohio Regional Association
of Law Libraries (ORALL) Education Commit-
tee. She will speak on ORALL's efforts to
begin a needs assessment to determine the
continuing education needs of its membership.
The AALL Education Committee recommen-
dations are dependent upon active education
commitment at the local and chapter level.
ORALL may present us a model for continuing
education.
Continuing Law Library Education
The ORALL Needs Assessment
MS. GWYNN: How many educational pro-
grams have you decided to skip not because of
the topic, which may have interested you, but
because of the date the program was sched-
uled, its length, the distance you would have to
travel, the instructional technique (you say you
hate panels and lectures?), and/or the cost?
And how many programs have you partici-
pated in because you heard the instructor was
great, it was convenient to attend, the pro-
gram's format is one you find effective and at-
tractive and because you could afford it?
When the Executive Board of the Ohio
Regional Association of Law Libraries
(ORALL) decided this spring that it wanted to
assess the continuing education needs and
preferences of ORALL members, it knew it
wanted not only to find out which topics and
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skills most interested members but also to
assess members' preferences for format and
circumstances of programs. The Board ap-
pointed a committee to gather this information
and to recommend appropriate action.
The committee decided to consult with
specialists in adult education and continuing
education. These consultants all said the same
thing! Given ORALL's particular structure, i.e.
multi-state, it should conduct a continuing
education needs assessment in two stages.
Stage One should consist of as many group in-
terviews of ORALL members as would be
possible to schedule. The purpose of the inter-
views would be to give members an opportun-
ity to express their opinions and preferences
freely and to brainstorm for ideas. In Stage
Two the information gathered from the inter-
views should be organized and used as the
basis of a survey to be sent to the ORALL
members for their input. It was pointed out
that chapters smaller than ORALL or less
widely dispersed, would only need to use Stage
One of the needs assessment.
Stage One: The Group Interviews
Each of the group interviews that ORALL is
planning will last about an hour and a half.
There will be about twenty people in each
group. In so far as possible, the composition of
the groups will reflect the membership.1 The
ORALL Education Committee will invite all
members to volunteer to participate in an in-
terview and will urge participation from each
of the sectors of the Chapter: law firm and cor-
porate librarians; county bar association and
state librarians and law school librarians. On
the advice of our consultants, volunteers will
be assigned to a particular group on the basis
of such factors as their management level and
their job responsibilities since participation in
the groups seems to increase when the groups
are composed of peers.
The interviews will be conducted by ORALL
members who are specially trained in the
group interview technique. This technique has
had wide and successful use among librarians
in Minnesota and Michigan.' The interviews
1 Each group itself need not be representative of
the membership but all the people interviewed,
taken together, should be.
2 See Mahmoodi, Wagner & Sherlock, Assessing
Educational Needs of Minnesota Library Personne"
will focus on four areas: 1) Information and
Skills Needed by Library Personnel; 2) Types
of Formats for Learning; 3) Incentives and
Recognition for Participation in C.E. Activities
and 4) Responsibility of Both Various Organiza-
tions and the Individual Himself for Continu-
ing Education. Each group will be asked to
brainstorm for ideas in these areas by answer-
ing such broad, open-ended questions as,
"What topics would you like addressed in C.E.
activities?" (area one); "What formats have
worked best for you?" "What have not?" (area
two); "Why do you choose to participate in any
particular C.E. activity?" "When you don't at-
tend, why don't you?" (area three) and "Who
should provide C.E. opportunities for you?"
(area four).
These broad, open-ended questions will be
followed by supplemental probe questions to
elicit salient points. For example: "What is it
specifically you want to know about the topic?"
"Is it updating of your own knowledge?" "Is it
an expert opinion?" "Is it a skill you would like
to acquire or improve?" "Who would most
benefit from this particular C.E. activity?"
"What sequence of topics, if any, should be
followed?" "Who or what encourages you to
particiate in C.E. activities?" "How are you en-
encouraged?" Who currently provides the C.E.
encouraged?" "Who currently provides the c.e.
opportunities you attend?" "Who else should?"
"What kinds of opportunities could each of
these groups provide?" "What should your
organization pay for?" "What are you willing to
pay for?" and so on.
This mixture of open and closed questions
checks interviewer bias. The open questions
allow respondents to reply in their own words,
without restrictions. The use of closed ques-
tions makes comparison with other studies
possible.
In order to record responses and to keep the
broad topics before the group while they are
making specific recommendations, the inter-
viewers post responses on newsprint sheets
hung around the room. Three people work with
each group: two people interview to insure
that interviewers and respondents are com-
municating and that the results don't reflect in-
terviewer bias or influence. A third person
keeps track of the time (each section of the in-
a Proposed Technique, 25 MINN. LiBRARIES 51 (1976).
The ORALL needs assessment is modeled on the
program they describe.
Vol. 72
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terview is allotted a certain amount of time)
and observes and clarifies nonverbal communi-
cation.
The end of the interviews concludes Stage
One of ORALL's C.E. needs assessment.
Stage Two: Needs Assessment Survey
In Stage Two of the needs assessment the
committee will organize the responses of the
interviewed groups. Then it will build a survey
using the members' own words. The survey
will be sent to the membership at large for its
input. Stage Two culminates in a report to the
Executive Board which will evaluate the
results of both the group interviews and the
follow-up survey and recommend appropriate
action. The committee expects that this report
will be an extremely useful tool for planning
Chapter programs of high interest and conveni-
ence to ORALL members for the next two to
three years.
If ORALL learns a great deal from this ex-
perience (and the Chapter expects to), an ac-
count of what it has learned will be made freely
available to other chapters. This account will
include: a description of its experience, an
evaluation of the effectiveness or lack thereof
of the methods used and an outline of ORALL's
plans for using the information.
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